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or co-curricular, activities. Of the several 
available discussions, Meyer's23 differs from 
the others in that it is in the main a manual 
of suggestions for the promotion and direc- 
tion of the "allied activities." Foster24 de- 
velops with especial care the concepts of 
pupil guidance and of student participation 
in government. McKown25 combines the 
general discussion of principles with a 
wealth of illustrative material, while Roe- 
mer and Allen25 have prepared a treatise 
giving detailed outlines of the problems in- 
volved and also have appended very com- 
plete annotated bibliographies. 
If this review were exhaustive, a number 
of other valuable books should be included. 
For instance, the field of secondary school 
administration, which was the subject of a 
number of studies some years ago, is again 
being attacked with vigor. And, in conclu- 
sion, it seems unjust not to mention the vis- 
ion with which the publishers of college 
textbooks are supplying this field so ade- 
quately with books of a uniformly high 
order of mechanical structure. 
W. J. Giffoed 
THE GROUP CONFERENCE 
UNDER THE DALTON 
PLAN 
THERE are two focal interest points 
in a Dalton school. These are: first, 
the individual pupil as a member of 
a social group. In order to satisfy the first, 
the school organization is so arranged as to 
allow the pupil immediate and continuous 
access to his task and to his teacher. He 
23^4 Handbook of Extra-Curricular Activities 
in the High School, by Harold D. Meyer. New 
York: A. S. Barnes and Co. 1927. Pages 402. 
^Extra-Curricular Activities in the High 
School, by Charles R. Foster. Richmond, Va.: 
Johnson Publishing Co. 1925. Pages 222. 
^Extra-Curricular Activities, by Harry C. Mc- 
Kown. New York: The Macmillan Co. 1928. 
Pages 617. 
^Extra-Curricular Activities in Junior and 
Senior High School, by Joseph Roeraer and 
Charles Allen. New York: D. C. Heath Co. 
1926. Pages 333. 
works ahead without any reference to the 
progress of other pupils. When he meets 
with a problem on which he needs help he 
goes to his teacher, gets it, then returns to 
continue his work. His responsibility is 
great; his opportunity for developing those 
qualities compounded with self is practically 
without upper limits; and he is unrestricted 
except by his powers in point of actual 
achievement. 
The Dalton Plan places equal emphasis 
upon the social responsibility of the individ- 
ual. It provides opportunity for the pupil's 
social experiences largely through the ef- 
fective use of a device which is commonly 
known as the group conference. This may 
be defined as a meeting, usually of pupils 
and a teacher, for a purpose which is clear 
and objective and worth while, and it in- 
volves the manipulation of materials essen- 
tial to the satisfying of the purpose. The 
group conference is a community with a 
problem before it and the individuals make 
their several contributions to the problem- 
solving activity or process. It is a concrete 
expression of American democracy. 
The relationship of the group conference 
to the "lesson assignments" is definite. In 
order to make this clear it is necessary to 
bear in mind that in a Dalton school all as- 
signments are written and each is a unit in 
itself. Usually the written, unit assignment 
involves about three weeks of student prep- 
aration. Hence, in order that opportunity 
for social activities may be provided the pu- 
pil, the teacher in planning the assignment 
will set up at known intervals in it prob- 
lems which are suitable for group considera- 
tion. Conferences of this type are, for pur- 
poses of convenience, classified as anticipat- 
ed conference. In no sense are they to be 
regarded as accidental or as incidental to the 
learning process. 
The selection of the problems for the an- 
ticipated group conferences in any assign- 
ment, heretofore referred to as a contract, 
challenges the teacher to the best exercise 
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of his abilities. In the first place it presup- 
poses on his part and actually requires a 
thorough mastery of the subject matter, far 
exceeding in exactness and scope that level 
of mastery which satisfies the requirements 
of the traditional assignment—this is, the 
oral, short-range, daily assignment. Again, 
the selection is made more difficult because 
no two pupils on the contract may occupy 
the same position of progress at the same 
time. Hence, the character of the problem 
must be such that its solution does not de- 
pend upon the performance by the pupils 
of a series of related tasks set up in the 
contract as required to be done prior to the 
time of the conference. On the other hand, 
the problem before the group conference 
must have unity and coherence and at the 
same time possess a vital relationship to the 
central theme of the contract. Meeting these 
requirements the group conference, chiefly 
because of the wise selection of problems, 
escapes the duplication of materials or else, 
if old materials are utilized, results in new 
idea combination. In any case, there is a 
supplementation which is of itself valuable 
to the pupils in attaining to new progress 
levels and a corresponding opportunity for 
the pupils to enjoy those social experiences 
which are common to the traditional school 
procedure. 
The flexible character of the Dalton Plan 
makes possible the use of another type of 
group conference. This is the unanticipated 
group conference, those meetings of teacher 
and pupils, or of pupils alone, which cannot 
be clearly foreseen by the teacher when the 
contract is being prepared. It is in this 
type conference that the social power of 
the Dalton Plan reaches its highest expres- 
sion. 
Basically the unanticipated group confer- 
ence is the expression of an effort to meet 
an unexpected but nevertheless real situa- 
tion which develops in the experiences of 
the pupils as they make progress on the 
contract. A pupil may in the course of his 
study discover an obstacle. Another pupil 
may have the same experience. Immediate- 
ly the teacher recognizes a need common to 
more than one pupil for assistance at that 
particular point. To supply it a conference 
of pupils and teacher is called and the re- 
moval of the obstacle is the aim of the ac- 
tivity. Unanticipated group conferences 
arise out of other situations. But in any 
case a conference of this type is the result 
of an actual need as contrasted with what 
might otherwise be a purely hypothetical 
one. Like the anticipated group conference 
those belonging to the unanticipated class 
are neither accidental nor incidental. They 
constitute a definite phase of the learning 
process in the experience of the individual. 
Emphasis is placed upon the distinction 
between the anticipated and the unantici- 
pated group conferences, a distinction which 
rests upon the origin of the aim. For the 
first is justified in terms of the aim set for 
it by the teacher and the second in terms 
of the aim set for it by the pupils. The sec- 
ond involves a higher degree of pupil re- 
sponsibility through participation and in the 
discharge of that responsibility education as 
an experience takes on for the learner new 
vitality and significance. Pupil discovery 
of the fact that the teachers are quick to 
respond to pupil needs as presented by the 
pupils themselves exercises a determining 
and wholesome influence in the entire school 
organization. The tendency is away from 
a teacher imposed system to a pupil or 
self-imposed system of learning. There is 
a corresponding shift of emphasis upon the 
teacher's position in relation to the entire 
process, with the stress falling less upon in- 
struction and more upon guidance as a 
major function. 
The frequency with which group confer- 
ences of the first class occur is a matter of 
schedule-making on the part of the teacher. 
The number will vary with each contract, 
usually ranging from a minimum limit of 
five to a maximum of ten. The more num- 
erous the scheduled conferences the less 
numerous in all probability will be the unan- 
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ticipated group meetings. There is reason 
to believe that the number of scheduled 
conferences—those anticipated by the teach- 
er when preparing the contract—should be 
held at or near a fixed minimum number. 
There is always the possibility that the 
teacher will call a conference when one is 
unnecessary. The minimum number of pre- 
ordained or scheduled conferences tends to 
create an opportunity more favorable for 
calling conferences depending upon the ac- 
tual needs of the pupils arising from their 
experiences in handling the materials of 
study. 
The frequency with which conferences of 
the second class occur is detennined on the 
principle that pupils' needs should be met 
by the school when those needs are discov- 
ered. There can be no possible formula 
for establishing in advance their character, 
their number, or the future time when they 
will take definite form. To the degree the 
school is successful in this respect the teach- 
er must be an opportunist, quick to observe, 
keen to analyze, rapid to respond. It is not 
far-fetched to imagine that the alert teacher 
may recognize on a given contract the de- 
sirability of a group conference each day. 
At the same time it is probably correct to 
assume that the tendency is for the teacher 
to restrict the conference program to a 
schedule fixed at the time when the contract 
is prepared. If this happens, the teacher 
fails and the Dalton Plan with that teacher 
is like a master painting in the hands of a 
Visigoth. 
The duration of a group conference per- 
iod in a Dalton school is generally brief. 
In some instances where the principle of a 
maximum time limit is enforced the period 
is not allowed to exceed thirty or forty min- 
utes. There are cases where the period has 
neither a minimum nor a maximum time 
limit, subject to certain understandings be- 
tween the faculty members. The assump- 
tion is that the duration of the conference 
period should be controlled by influences in- 
herent in the activity of the conference 
rather than by some external administrative 
device—e. g. an electric bell. The purpose 
of the conference, the character of the pu- 
pils, their active interest in the problem, 
the availability of information, and the 
teacher's technique are some of the factors 
which have a bearing on the amount of 
time necessary for the task in hand. "What 
do you do," a teacher was asked, "when 
the pupils show a lack of interest in the 
group conference?" "I dismiss them," he 
replied. On another occasion this teacher 
brought a group conference to a close at a 
time when practically all pupils present were 
intent on expressing their opinion on the 
question at issue. "Why did you do that?" 
the visitor asked. "The purpose of the per- 
iod was to excite the pupils' interest. They 
are now ready to continue their work." 
These two situations illustrate factors which 
ought to be taken into consideration in gov- 
erning the length of the conference period. 
The purposes for which group conferen- 
ces may be called are numerous and varied. 
However, any list would be incomplete 
which failed to include the following: 
1. The explanation of a point in the con- 
tract considered by the teacher to be too 
complex for most of the pupils to un- 
derstand without teacher aid. 
2. The introduction of new materials re- 
lated to the theme of the contract. 
3. The removal of a difficulty common to 
a number of pupils and unanticipated 
as such by the teacher when preparing 
the contract. 
4. The renewal of pupil interest and en- 
thusiasm. 
5. The presentation for debate of a related 
question which has in it the promise of 
definite benefits for the pupils. 
6. A review of the logical development of 
the theme of the contract, resulting in 
the definition of problems in the imme- 
diate foreground. 
7. The introduction by oral discussion of 
a new contract. 
8. A summary review of a contract. 
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9. The provision of opportunity for a 
pupil having done an especially credit- 
able piece of work to make a report to 
the group. 
10. The bringing of pressure to bear upon 
the indolent pupil. 
11. The provision of opportunity for the 
pupils as a group to participate in con- 
tract-making. 
12. To provide for the teacher an oppor- 
tunity to become familiar with the back- 
ground or character of the pupil's infor- 
mation on a given subject, exploratory 
to the setting up of tasks to be done. 
R. B. Marston 
MAKING SCHOOL SUPERVIS- 
ION MORE DEMOCRATIC 
ONE fundamental aim of education is 
the preparation of the individual as 
a prospective citizen and co-operat- 
ing member of society; and it should be the 
purpose of supervision to so improve in- 
struction that this aim of education may be 
more fully accomplished. Therefore, it 
seems worthwhile to consider what may be 
the demands of democracy on school super- 
vision. 
It is generally agreed that by supervision 
we mean those activities of the supervisor 
which have for their purpose the improve- 
ment of instruction by the teachers. This 
may be supervision of teachers in training 
or teachers in service, for both are of the 
same general type, and have the same un- 
derlying principles. The democratic view- 
point is that the supervisor exists for the 
sake of the teachers and the children who 
are being instructed. Her every act should 
further their independence and efficiency. 
If democratic principles are to prevail in 
the work of the supervisor, there must be a 
democratic organization of the entire school 
system, rather than the autocratic or mili- 
tary type of organization, which has been 
found in the past in too many of our 
schools. In the Annual Report of the Su- 
perintendent of Schools of Oakland, Cali- 
fornia (1917-18), there is an excellent con- 
trast of these two types or organization. 
As this superintendent says, "An efficient 
working organization in which there is a 
solidarity of spirit and a universally united 
action is absolutely essential to the carrying 
out of a democratic policy in the schools." 
This solidarity of spirit comes from the 
common purpose and viewpoint which per- 
meates the entire system, the purpose to 
provide for the maximum development of 
efficiency upon the part of all teachers. 
The organization of a supervisory force 
may vary, but in any case the same demo- 
cratic principles should apply. Every organ- 
ization must have a head, which usually is 
the superintendent, but in democratic organ- 
ization the superintendent uses his authori- 
ty only in purely administrative matters. His 
immediate co-workers and staff will be re- 
garded as a cabinet upon whose advice and 
co-operation he will constantly depend. His 
chief responsibility will be directing the 
larger issues and unifying the whole. There 
will be a sharing of responsibility for the 
success of whatever program is agreed 
upon. 
The first duty of the supervisor is to lay 
the basis for co-operation in her work with 
the teachers by bringing to the conscious- 
ness of the whole group the common pur- 
poses which direct their work, and to se- 
cure the "whole-hearted identification of 
self" of each with the aim of improving in- 
struction and thus benefiting the child for 
whose welfare the entire school system ex- 
ists. To secure this genuine feeling of 
membership in the group calls for a high 
degree of leadership on the part of the su- 
pervisor. 
What, then, should be the procedure fol- 
lowed in making use in supervision of the 
following agencies? 
Teacher's Meetings: In all teacher's 
meetings with the supervisor a feeling of 
common interests should prevail. This can 
best be accomplished by taking up for dis- 
cussion only those problems and difficulties 
which are felt needs on the part of the 
